- _ DOCUMENT RESOME

ED 189 571 CcS 005 552
TITLE Readina in the Arts.
. INSTITOTION Alabama State Dept. of Fducation, Montgomery. Div. of

Instructional Services. .

PUB DATE 76 '

NOTE . GUp.

EDRS PRICE MPO17PCO02 Plus Postaqe. R -

DESCRIPTORS *Art” Education: *Content Area Reading: Dramatics:

Elementary Fducation: Instructional Materials:
Interdisciplinary Approach: *Learning Activities:
Music: *Music Education: #*Reading Instruction:
*Reading Skillls: visual Arts
ABSTRACT' ‘ )
- The purpose of this teaching quide is to provide
suggestions for inteqrating reading skills instruction with.the
content areas of speech, drama, music, and the visual arts.
Activities and techniques are described for developing psychomotor
skills and sensory learmning experiences that are common to both
reading and the arts. A model art-reading plan *or the use of color
is presented and specific information is provided on the processes of
¢speech and drama, similarities in music and language, and the ,
inplications of combining music, language arts, and reading.
Bibliographies are included for each of the content areas. In-
addition, the music section provides’'a discography of recorded story
nusic with and-without spoken words (record numbers are identified),
and a listing of filmstrips with recordings. (Author/RL)
~
: ; t

! ! ¢ . v

-

- ) 4 T e 5
[y r A : LA

’ ***p****ﬁ*********Q}*****it*******m***m**********i******ii**h*******i**

* Reproductions supplied by EDRS are the best that can'be made - *
R ' + - from the orlgimal document. ) *
: *'*****ﬁ******t********i&*t***ﬁ*********{*&*****

'*****fttﬁ***t;%ytittt*t

4




. % {

° LY

US DEPARTMENT OF HE AL H‘;
EDUCATION B WELFARE
NATIONAL INSTITUTE OF

EOUCATION
W .

Toars, (W0 AL Nt AN NN KRETRO

M L D MAC T Y AT REUL yl P OAY

THE P RSON OR ORGANIZTATION ORWGHN

AVING 11T POINTS OFf VIEW OR OPTNIONS -

STATT (O DO NOT NECESNSARILY RTDPPRE

SENT O CIAL RATIONAL INSTITUTE O

COUCATION POSITION OR PO 0y

ED189571

READING IN THE ARTS
. )
Y Lo
/3 , . ../
. ) ¢
‘ <
9 _
{ 7 ) ’ -
. ) - I
- ' ' L
o o - X
4 +PERMISBION TQ REPRODUCE THIS : ’ _
. MATERIAL HAsTcéeEN GRANTED BY o ' .
) - - - «Alabama State Dept. .
- - .« “"of Education '
. . . L
! TO THE EDUCATIONAL RESOURCES
- . #'. INFORMATION CENTER (ERIC)."
) ' T . B -.I . ’ N
- . . k - Kducation Speclalist
o Division of Instruction .
Alabama State Department of” Education
. o 1976 ' .
‘ . ¢ ‘ - : - . L}
! - >_ B -h - A
s &5\ 3 : ¥ !
» - * i
\ I ¢ -
‘ AUG 7 1980
., “ . r' . -




) -
READING AND THE ARTS

C . There is a close correlation between the Arts and . .
ot ‘ reading. Both are impressive skills. While the arts '
< are most often thoughtof as being expressive they arge also
impressive. A picture, a song, a speaker 's' gesture send
a measage to be nead as does the printed page. '
: \
Chéracterietics of the arts are meaningful adjuncts
in the process of reading. Language can be expressed 1in
rhythmic patterns. Knowing about phrases 1s an aid to
oral and Bilent'reading. Line and shape in art have mean-
P ' . '%dg as configuration in reading. A colorful word or phrase
' briqgs a semsory responée as does color in a pilcture. .

v Reading and the arts are both realized by cognitive,

affective and psychomotor learning. The impdrtance of the
cogn!tive approach to reading has always been ‘recognized;

however, psychohotor and sensory learning as practiced’'in

the arts have an important role to play in the process of

N reading with results that are far-reaching neurologically,
.- ' intellectually,-and socially.’

]




Reading‘Skllln in Speech and Drama

"Get the reading habit if you wish to be successful as a -

student and a speaker”. This 1s the Statement of the authorsfof'

Speech In Action. They stress the fact that reading {is the greatest
source of: speech materials. They emphasize the broad speetrum of
regding materials which provide valuable information for” speeches,
from multiple varieties of books from reference books to bulletins
pamphlets and newspapers.

The amount of reading needed makes 1t necessary that the student
learn to adjust his rate of reading to the purpose of reading, the
type and difficulty of material. _ ‘

, Reading rateg are divided 1into thregfcategories: rapid, moderately

rapid and slow. Scanning and skimming ¢an be considered two kinds
of rapid reading. Scanning is principdlly used for locating certain

.inmeratioq; skimning 1is pringipally sed to get the main idea and

dderately rapid 1is needed when
i1s. " Slow reading 1is suggestfed

possibly a 'few supportive facts.
the reader wishes to, note some de

. for study s{tuations or for. appr ciation of situation, scene, or

character study.

The latter type of reading, aesthetic appreciation, character
and situation study, ar? especially needed by students of drama and
oral interpretation. A student's background may be broadened by
assignments in dramagic and interpretative literature, followed
by.oral or written reports’. Making oral or written reports on the
basis of reading)reinforces and clarifies the meanings of the

“printed page. _ .

eachers should be aware that due to current de—emphasis on
oral ‘reading, studefts in classes of interpretation and drama, often
experience difficulties in pronunication and phrasing. They may
be ighibited and nervous whén asked to read to the entire class.
They may be. afrald to characterize and dramatize as they read.

: ¢
. Here are some suggestions for relaxing reading tension in-
the class. :

. : ) . AN
1. Have each student read his favorite children's story.
He, pretends to be a teacher or parent while his class-
mates pretend to be ycung children. : ‘
Choral reading. - . ° ;
3. Improvise-—wit “spontaneous dialogue—+a  scefne from a

play——then read the scene as it is written. _ '
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Good phrasing, effective expression and appropriate emphasis,
all depend on the reader's gragb of the meaning. And ounce agailn,
motivation plays an importnnt/ﬁart. We must develop students who
not only can read but who want t&krend——and who do read.

-

. ‘, .\\\
Speech/Drama Processes und-AvLiﬂitics {n the:iTeaching 0{ Reading

»

In the Language Arts sectlon, gkills of word recognition,
comprehension and study skills were discugsed as they applied to
listening and speaking. The technique of Language Experience 1in
the teaching of reading was also outlined.

The-art\Pf speech/drgma provides a foundation and helps to
reinforce the skills of v0cqsﬁlary building, comprehension, related-
ness, making inferences, drawing conclusions, interpreting and pre-
dicting. The follo‘dhg suggested processes provide motivation in
the development of these 8kills.

L
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PROCESSES

OF
SPEECH/DRAMA:
"
-\//Nﬁ ‘Listening Combines hearing, understanding, evaluating, responding.

Improvisation ~ 'h&everbal way of understanding, expressing, and representing
(An area of drama that underpins not only literacy but oral speech as well."
concentration) May at times be verbal as well as non-verbal.

Choral Reading -~ Group interpretation of a plece of literature, which may be

N ‘ ) prose but is more often poetry.
\ ) .
Conversation .- Exchange of ideas; informal metkod of acquiring information
from others. /
Informal ) . | ' \\
Dr ama - Informal drama whose purpose is the development of the student

through participation in the processes of drama. Areas of
concentration are: - -

Sensory Experiences .
Creative movement and pantomime - improvigation

. ‘Characterization

I Vocalization - h '
Dramatic Form - includes story dramatizatioh '

“

Diecuqeidn - Classroom discussion includes:-
- - . v

Problem centered-task oriented discussion
Non-functional topic discussion - concerned with

. . *  process of discussion.

y Qral Reading - This includes both reading aloud by teacher gnd/or childreﬁ;

1

Panels . - A group - four to ten, students - talk over phases of problém
' in'presence of audience.’ AL : ' *
Role-Playing - An improvisation in which one person assumes the role of
4 gomenne else. Purpose is to develop understanding oA

behavior of others.

A

Stgry—telling,— Involves selection, o}ga ization and presentationfof sequence
' , of incidents. A story has a setting, plot and characters.
- A The plot involves introductton, body and conclusion.

‘ Talks-Speeches- Involves finding and organizing material for oral presentation.’
) - In primary grades includes "sharing time."

Vaice and Diction—- This is concerned with the development of speech which is

: distinct and pleasant. (Be Bure your studentg can pronounce
heir names so that they can be understood by a stranger to.
. . your school.) -

L




Talks—Speeches'— Invo]vep finding and organizgng material for
' oral presentation. In primary grades fncludes
> "gharing time."

ent of N
t.

Voice and Piction- This is concerned with the develo
speech which is distinct and plea

(Be sure your students can pronot their
names so. that they can be undersfood by a
. stranger to your school.)
Parliamentary - ‘
Procedure . - Learn simple procedures for conducting ’
¢ ) business.
| Readers Theatr§y - This is a medium through which two or more

oral readers share an experience in literature
- with an audience. _
Play Production - Thig provides a rich experience in.the art of

drama. It covers a broad spectrum with implications
in the teaching of reading.

1Moffet.t, James, A Student-Centered Language Arts Curriculum. Grades K-13,
A Handbook for Teachers, P. 33, Houghton-Mifflin, 1963.
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Specch/Drémﬁ Activities in the Teaching of Reading

Education is concerned with individuals; drama is concerned
with the development of the individuality of this whole person as
a unique human Peing. The fo;r areas of concentration with which
these learning centers dre concerned could be an outline for a course
in informal drama. The purpose of, these centers, hpweggr, is not
the promotion of drama; rather, it 1s.the development of thelﬁndividual

v

thrdugh the processes of drama.
Each of the four areas can be adapted for use by any discipline
in the curriculum. Concentration,qtreative movement, improvisation

and orgl language can enhance the mental, physical, problem-solving

and language abilities of students in every subject area. :

TSt



Concentration .
‘{ . ' \ \ / /
) 1. Listen to sounds in room. e
“‘.- N\
2. Choose. one sound and write 1t down. . N -
3. Write four facts about the sound:
_ ' —d
who why .
r
how where ~ .
//f 'f/\
” -
~

// \> . . .

~ / ’
. 2 - .
' This ceﬂ\s{ activity can be adapted by the teacher for use in the
f ) A h .
. C1?ii;yom. It can also be .adapted for development of concentration ,/
i h - .

in specific disciplines by teacher-selection of gounds.

-
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’ Concentration

Work with partner at this center '

T b
l-‘rovtc_s‘ .
.v
- - ¥ )
(1 ( | i
PuTuel P asTan, 1o
\ .
1. Each partner choosess card with a story.
\ . _
2. Partner No. 1 reads story aloud while Partner No. 2
reads story silently. . : )
3. Exchange cards. Look on back of cards.
4. Partner No. 1 asks Partnmer No. 2 questions on back of
No. 2's card. Then, Partner No. 2 asks Partndr No. 1
questions on back of No. 1's card. '
5. Write comment on paper telling what this achvity teaches
about treading.
¢
Note, to Teachers: Adapt to specific discplines; i.e.,mat
problems. . ‘
4 Y N
e '
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\ . Creative Movepent, Rhythm \
‘ Work ﬁith partner at thie center. Eyes closed. ‘
. W__‘ P "'.
o dd 1
e
4k
vJ
| WSS -
’ :,’T\d J ‘
P@dTUW' . -Pﬁﬁrm

1. Partner No. 1. Softly clap a rhythm pattern ({i.e.
. . \ -

one, two; one, two, three). . ) RN .
>~ X . re

2. Partner No. 2° With eyes closed, repeats rhythmfc-‘
'~ pattern of. No. 1. :

3. }artnqr No. 1 close eyes; Partner No. 2 clap a different

rhythmic\pattern.
. %

<4. Partner No. 1 repeat the rhythm patterﬁ of No. 2.

5. Share what happ&ned with your teacher. - .

Problem for Students in Upper Elementary Grades
\ 1. Pantomime the following words: . (List visible to class)
- \

Lo .Adventure, discovery, sacrifice

Freedom, happiness, dream, ! ”

L ' 2. How. long does it tak® class to name the word?

The shorter the time, the more ‘successful 1s youF pantomime.

1 ! /

. \ / {
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Creative Movement
With Partner

Problem 1--

No. 1 dress for scBool in front of
“!! . mirror

1. Brush your teeth.

2. Wash, your face.

WLLL{J‘U * -~

3. Comb and brush your hair:

No. 2--You are the mirror. Do

' nl!& exactly what No. 1 does as he does 1it.

[

1. Brush your teeth.

., 2. Wash your face. , T
, o ‘ %
' 3. Comb and brush hair. /
2
T , . o~
.Problem 2--With Partner S
Partner 30. 2-—Put out picnic lunch '
1. Spread cloth. .
2. Open basket. .
3. Put out sandwiches.
Partner No. 1--You are.shadow of No. 2. N

~ . »

Do what No. 2 does as he does it.

After completing the probleﬁe with directions, create
your own movements for the mitror and shadow problems.

L4
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1. Read books about historical personages..
2. Select one historical character.
3. Improvise a scene in life of character. L -

3
4. Present scenes to class.

5. Claés should decide name of character. _ -

This could be used for characters other than history per se.

Several students could work on this pfoﬁlem and present scene to class.

Primary grades could act out characters such as 0ld King Cole,

i

Miss Muppet, etc. -

A

~y
.~
.
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Tmprovigation

Work with partner {in thlg learning center

v

= . N

Pan N o

Choose a picture which attracts your imagination.

Study the picture.

Plan a scene to show what happens pridx to the scene
in the picture,.

Plan a scene tq show what 1§bhap§ening in the pilcture.

Plan a scene to show what happens following the.
scene in the picture. , A '

Present all three scenes to class before showing
them the picture. - Y T

]
L3

Show pilcture and discuss with class.

o~

-
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Oral Activities

~

This activity may be done in pulrs,.or cach child may

do hls own taplngi’ ¢ y

1.* Coose two of 'the selections‘given below.

2. Read each selection several times aloud-~quietly.’ ) /f

~

3. Record your two s lections with-pause between selections,
(Count 5 silently for the pause.)

»

’

T meant to,do my work today .

But a brpwn bird '\ang in the apple tree

And a butterfly flitted across the field °
And all the leaves were calling me.

You can't see Time, _ Red squiggles out

But if you go _ When you gut your hand.

. To the Cuckoo-clock shop Red is a brick

In the old brick row, And - a rubber band. ]
 Where a kindly’ gentleman Red is a hotness ~

Bends all day - You det inside

With a glass to his eye When you're embarrassed )

And springs in a tray; And waht to hide. .

Where carved clocks hand

All clustered thick, : ‘

You'll hear Time pass -

For click, click, click.

N
"Who's that tickling my back®' said the wall.
"Me,'" said a small Caterpillar. "I'm learning
to, crawl.” : )
Y N
The fog comes . High adventure
on little cat feet. And bright dream—-
' : Maps are mightier ‘ SRR

It sjts looking Than they seem;

over harbor and city Y - Ships that follow

on silent haunches Leaning stare—- ‘ .

and then moves on. Red and gold of Sy

Strange baraars—-



Spedch’Activities . L .
M , Y

' o Work -in palrs with a tape recorder at this center. ﬁfnrtner ~

- oL ' \ ) - * 3
* A and Partner B will take the roles of people other than themsclves.

r

1. Partner A and Partner B, decide who you want to be:

a pair &f adult friends; two professgrs, two business

E]

people, two adult members qf a family or--who?

AS

/ ' 2. Select one of discussion topics suggested below. Read it

caréfully. )
3. Partner A decide which side &ouiwish to take. -
4. P;rtner B take the opposite sidé. (Next time in this
center Partner B sﬂould have fir;t choige.)
. ; &

57 Think over the topic a few minutes, | .

6. Record your discussion.
- ‘ : o~

: BN "~ Zoos / )
IS

G e

) A thinks it is wrong to put wild aqimals‘in cages; B thinks

. the wild animals do not mind and that zoos are interesting.

RN
A likes to see animals "in the flesh"; B thin{o it is more
2 ; Sl |

i v interesting to see films about them. ~ <
Space Travel
A thinks we shall soon have beople on the moon; B doeg.not

, ’ think it-iq poésible. P
- {é thinks there is life on another planet somewhere; B does
' \
* . not.

A thinks there are such things as flying gaucers; B does not.

A}

- A yoﬁld like to gb to the moon; B would prefer to stay on earth.

’ 1 |

» \
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Weather

~f
A thinks the weather recently has been:juau right; B thinks
* " .

1t has been awful, ‘

'
A 1ikes thunderstorms; B doesn't like them and thinks them )

dangerous. . ' . . ..

" A thinks atom bombs cause bad weather; B thinks that is'rubpish.
A belileves the weather forecasts to be very accurate and hqipful;

" B thinks they are inaccurate and never helpful. /

!

-Fuel

\f likes the old fashioned coal fire; B prefers central :ating.

A thinks all coal mines should be sﬂut and atom power bb used;

B thinks we shall never do without coal. ; J
\yikes gteam trains; B prefers electric. |

A likes to cook by gas; B prefers electricity.

~.
’ »

A likes jet aeroplanes; B prefers piston. ’

PO,
n
’




. 1 Bibliogfaphy \

‘ o .
ACEl, ASCD, 'RA, NCYE Children and Oral Language, Washington, D.C.:
ACEI 1964

Galvin, Katﬁleen, Tditorial Advisor, Communication Workshop: Expressifig,
Relating, Participating, Presenting; Boston, Houghton-Mifflin, 1975

Heinig, Ruth B./Hillwell, Lyda, Creative Dramatics for the Clasasroom Teacher,
Englewood Cliffs, New Jersey, Preptice-Hall, Inc., 1974 .

McCaslin, Nellle, Créative Dramatics In the Claseroom, 2nd Edition; New
York:; David McKay Co. 1974 ' S

Moffett, James, A Student—Centered Languape Artsfburriculum Grades K-13,

——

New York; Houghton-Mifflin, 1968 TN

Motter, Tharlotte; Theatre In High School, Englewood'ciiffd, New Jersey,
- Prentice Hall, Inc., 1970 L - .

4

Schwartz, Dorothy T./Aldrich, Dorotﬁy,’Giye Them Roots and Wings, Washingtom,

D.C., American Theatre Association, 1973

Siks, Geraldine, Creative Drama, An Art for Children, New York, Harper
and Row, 1958 .

4

Ward, Winifred, Stories to Dramatize, Anchorage, Kentucky, Anchorage
Press, 1952 :

Way, Brian, Development through Drama, New'quk, Fernhill House, \Ltd., 1969

White; Melvin/Conger, Irene, Readers Theatre Handbook, Glenview, Illinois,
Scott, Foresman and Co., 1967




i
ce READING IN THE CONTENT ARFA

OF

" . MUsIC

‘ - v
- ' Education Spec:lLlist
: Division of Instruction
Alabama 'State Department of Rducation
' 1975 .




INTRODUCTION
\_/ U. !

i Read!*¥ occurs when the mind converts certain symbols to sound. Music .

has not onf& been ralled a universal language,' bdt Thomas Carlyle th said

=

that music"s well sald to be the speech of the angels.," w1th0ut langugage,

no songs; the music of the human voice helps communicate feel-

r

.ords of the human mind give meaning to the music. When dis-

these could

ings, but the 1}

L

cussed from thf§ point of view, teachers must be aware of the possibilities of
teaching music,.not only for enjoyment and aesthetic reasons, but also for rein-

forcing the skilla that are necessary to help students to read and wr he

1anguage of music épre effectively

WORD RECOGNITION SKILLS

Word’ recognition sk‘lls include (1) sight words (2) picture clues

- ' (3) symbol interpretation (A) context clues (5) prefixes and suffixes, and

(6) ‘roots. The following e _rcises are repreeentative of the language skills

fn music which should be coqp”\ered part of the music lesson.

iy | _
1. Sight Words ﬁi : ' -
accent y. chord | , coda diatonic
augment : chromatic counterpoint diminution
canon ) i ‘gluster descant . dynamics
2, Picture Clues /
Recognizing the instruments of the . orchestra by sight and sound is an ' -

important area of music to be learned by the student. The use of pictures

of the insttuments is one method of using picture clues during the music

S

lesson,

Example: "Instruments are grouped into four main families. After studying
the pictures, identify them»by family name ahd individual name.’
Use the attached pictures,”

-







/\ 3. Symbol Inrer6¥etnt[nn - -

‘ .
After examlning a sheet ot music such as the one attached, students

may be led to.id'ntlfv muslcal~svmbola according to thelr proper musafcal
c et *

&

meaning.
0 -
. Example: A cappella . p N
(’ . -
Moderato R -
o S -
. Mf wmp - . ’ ‘
- .
\ . | PP
4., Context Clues
Reading the wor&s to. songs allows teachers to help students determine
-
the meanings of the words or expressiong within the song, as well as to
develop skills in pronunc®ation and enunciation.
' Example: '"Testament of an American" - Winkler - Reed
' . v
) ¢ Here 1 stand, on the go?d earth of this, my land,
looking up to Heaven with tears in my eyes,
~ Thanking God for WHQ"hBS been for me a‘sequel’
to His paradise. ' -
For freedom, protection, riches and blessings,
for opporxtunity to share with those less fortunate.
For family, friends, amd neighbors, Americans all and forever,
For falth and hope to bulld a lang yet greater than any.
T lead the world and light the way!
. Thig #s my testament to the golder tones and silver words
that are the great somg called Americal '
Here I stand to offer this testament of an American
unto all Americans, forever!
5., Prefixes, Suffixes, and Roots -

. Continuing emphasis on prefixes, suffixes, and roots will enable stu-
dents to develop a greater understanding of word meanings appropriate to -
the musical vocabulary. The examples listed below may be used in the fol-

y
' > lowing manner: .
3 Example: Underline the prefix or suffix, and write the meanings of the’
words. '
v R ) _ .
. Word Prefix/Suffix : Word Meaning

conductor

o 1

.
e, - e - e R




Wy frdend. James I Robertaon

D 7
*See note SYlowr I)A I{K WArF E R
Faght part ()hnrn‘;, M:xed Voicenw (5.5. AATTHBH ).A Capprlla _ ‘
Worda and Music by
WILL jAPvﬂ‘lS

M ()(l (;rt-\t 0 (Nof fnu_[un{)

SOPRAN*:

TENOR
[}
BASS l e
X Who's that gtand -in’ on old Jor-dan's ~wall, Oo
Modera{®(Nos roo fus?) _ > = = -
= I
PIANO I
(Furrehearsal
only)

x.\ —1 " :'1 4 : Y- :( = ¥ .
White robe fly -in; and I hear him oall, Oo Oo_—_
- ] . ) I/‘—_\ 1
_ - = — l = —— & o s
- mpy rp

mf
' ¥ | hee——F——
:F—_-_—:F_.—:_::p:"" 3
) ¢ ] 1 L : { J 'l - ; hd ) 4  {
. » , -
/ . .
o of the somew bat tuntastic words, this pumber should not be subg {n & facetious or trivisl mau-
fous and drumutio style.
$1.00).

de to Interprst it fo a ser

1] -~
’ NOTE: In spit
- per. Ratber,au attompt should be ma
sity Choir, Harold Tallman, conductor (Gamble No.103B,

Recording by Wayne Univer
. . . : : Copyright, MCMXXXIV, by The Willis Music Co.
S . W. M. Co. 5509-6 : Priuted in U.S.A.
kN Whep performing and programming this aumber on the air, kindly give credit to THE WILLIS MUSIC COMPANY
v 2 ~
_ J

-~




rehearse ) . . e e e e e
. —_— -
> ingtrumental . o o e
. . orchestration P . _ e A
‘ i ol X r
violinist ) . ' o S

Example: Separate the compound words, c¢ircle each root word, and write the |
meaning,. . ’

concertmaster p "

songfest -

bagpipe , : )

earphone

keyboard ' ],

bt -

z Full Tt Provided by ERIC.

EJ{B: :.'“ - ) * '
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SIMILARITIES IN MUSTC AND LANGUAGE

1
1. Both are compoged ot sounds and gymhols which are gubjdet to certain rules

cand vegulations., -

-y ' ' -

2. Written symbols can be converted into meaningful souhds, picked up by the
car, and organized by the mind., ) -

3. LBnth are learned easily at an early age through fmitation,
\\ 4. Fach contain symbols which have l1ittle meaning when used siné{y, but
. when organized and arranged-—certain combinations have meaning and sound.

5, Speclally-selected combinations of letters form words, and speciélly-

selected clusters of sounds from mysical ideas.

* 6. Words form,complete thoughté or sentences; musical ideas form cbmplete
musical thoughts or phrases.

[}

#

X DIFFERENCES
. . {§
g 1. Sounds in Englf%h language hover around a few times; sounds in music cover
a wide range of tones. /
< 2. 1In speaking, one ﬁay proceed at his own rate of speed; in music the rate of
o speed 18 exact and definitely stated,

3. Words have fixed meanings; sounds are ‘fluid.

&

Samuel L. Forcucci, Let There be Music, Allyn-Bacon, Inc.,, Boston, Mass.,
1969, pp. 27-31. .

e
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IMPLICATIONS OF

W .
Music Sinpging

Rhythmic Activities

Creative Aqtivitjes

N

Rhyt hm Instruments

‘@

Listening.

AT

/7

MUSIC,

hY

, Language Arts

Good sinmging tmproves
specech zla\wd dict{on.
Forelgn, songs are a
practié&al wse of
foreign languages.

v

Folk dancing is?en-
hanced greatly when

. songs are sung and

social gré4ces are
expressed in thelr
native tongue,

Creative activities
related to music and
to the spoken word
make foy practical

application of prOPef

English,

An opportunity to study
rhythms as they were
used in communication--

native drums, etc.

A

Listening makes use of

foreign words. It
piques the interest of

‘students for further

study of languages.

LLANGUAGE ARTS, AND READING

RenJing

The technique of pood
‘singing Is carrled ovew

to pood reading--phrasing,’
ete. -

~— -

A feeling of the rhythmic
flow in singing improves

reading ability. . .Choral

speaking 1s a combination
of  singing and reading.

’

Dramatizing the song helps
to give a feeling for the
dramatic in reading, This
halps in developing the

imagination. .

ﬁsing music notation 18 a
form of reading. -

Contributes to thé intellectt
Music

aspect of literature,
is often related to great
litepature and drama,

Robert E. Nye and Vernice T, Nye, Music in the Elementarz»School Prentice-
Hall, Inc., Englewood Cliffs, New Jersey, 1970, pp. 588-589,
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Muslc and Language Arts -

r

Poctry and music are closely related:; meters, phrases, word vhythms and melody
rhvthms ave often gimilar or identfical.

Appropriate recordings can be employed to gtimulate creative writing.

Poetry can be composed; music can be written- to make songs based on this
poctry; poetry can be composed for melodies. '

* [
Some song, interpretations can be J?veloped into creative dramatizations. .

-~

There are many books to read about music, instrgments, and musictans.
~

Music ‘can be composed and recordings can be selected for use with dramatizations,
plays, and puppet shows. ’ ;

Many songs, operatic and symphonic works are based upon literature and drama,

- ‘\'

Aspects of choric reading can relate to the process of learning songs.

Reading and singing words of songs can be an experience in the , process of
improving comprehension, pronunciation and enunciation¥

.- ‘ 3
Music can be selected that relates to children's literature.
= _ Music, dance, and language are communicative arts.

Using symbols of notation is a commuhicative skill.

Both music and language arts are concerned with listening, performing, reading,
‘and writing.

L4 . /

L

.

- Robert Evans Nye and Vernice T. Nye, Music in therElementary School, o
Prentice-Hall, Inc., Englewood Cliffs, N, J. 1970, p. 586, .
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1. RHYMF - INSTRUMENTS - MOVEMENT

e approach to t,h(‘%[.‘vn(-hlng of ;emll.ng in music cmploys clasgroom Instru-
ments, bodily mUVUﬁunL, ﬁnd children's rhymes. The use ol vhymes and jingieé
~®nd to stimuTate children's responsiveness to tone qualities Iin words, énd to
the'natural relationship befween poetry (words) and music. The following activ-
ities may serve as examples for teachers to employ in order toallow this relation-
. -

ship to be more meaningful.

-

‘~____Werd Patterns

1. Symbols ( : B

-

The child employs the eye, the ear, and the body in bﬁilding the concept
of the beat. He may sec the teacher beat a drum, hear the beat, and experience -
the beat in some form of bodily movement, Simple symbols which picture the beat,

4
may be introduced

$ LY

. and he can also respond to these symbols with words with which he 1s familiar:
) \

o
/ .
~ :
B \’
ice-cream, pcp¥corh

A ~

Hot dogs, Can-dy -




Playground Rhymes:

One potato, two potato, three potato, four;
K?

five [k))tato, six potato, seven potato, more. »
In clupplng the rhythm of this rhyme, teachers may use the simple symbole
for the"beatﬁﬁthis particular rhyme also offers an appropriate place to

Vin;réduce the quarter rest.

“3gm

e

one pdtato, two potato L -
4
[’
<4

+
three potato, four . "
five potato, six potato,

1 8
\
seven potato more
Familiar Words
Clap and chant the following personal names, pies, animals, and \/

gedgraphical names, Simple symbols may now be replaced by correct musical

¢ /7,

» . A \
More word rhythm patterns i ,

.. L4

Continue clapping and cihgnging:

notation.

‘(violets, daffodils, chocolate, etc,) ' .
J ' »
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Poy somal Names
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/ J '\h _ .)eh h - fer )oh- él—““woh ,)OH&S

..P.c,s o
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/ WorD RHYTIM PATTERNS

VIOLETS, DAFFODILS. CHOCOLATE, J l |

PEPPERMINT, TUMBLEBUG, BUMBLEBEE

MRigown _ﬂ |

WATER-LILY _E_D_.

\{

LILIES-OF-THE-VALLEY M D

~
"SIT IN A CIRCLE AND CLAP YOUR HANDS"

s

»
]
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*# 6. Children's saylngs:

clap and chant
(Qne, two, buckle my shoe, etc,)

7. Choral speaking - Note values : -
Children may be divided into 3 groups to clap the beat of "Hickory
Dickory Deck,'" according to quarier.notee, half notes, and whole notes.
The use of simple.rhythm instruments, as well as chancing,‘#ill furthey

reinforce the concept.

-
Choral Speaking - Note Values P 7
Group I Group II Group III
Tick tick tick tick tick tock Hickory Dickory Dock
Tick tick tick tick , tick tock The mouse ran up the
clock

‘ N
Tick tick tick tick tick tock The clock struck one
Tickt tick tick tick tick toék Down he rumn

Tick tick tick .tick tick tock . Hickory Dickory Dock

\

8. Punctuation using Rhymes '

-
[}

Allow students to chant the following rhyme, gtrik{ng a classroom
percuss »
percussion instrument for each punctuation mark.
One-two-three
Tommy hurt his knee,
He couldn't slide, and so he cried, .
) , I * "/~‘
out goes he,

\ E]
A’ b’ C, d’ e’ f’ g’ h’ 1’ J’ k’ ¢

1, my n, o, p, @ T, 8, t, . ) -

U—Lare out!
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roaluelasnlael
Peas PomJJc hot,  peas Pabhc'gc. cold, |

Jolodal

\ rau por- anc in Fhe l>o+ Nihe 3833 o 1d.
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: 11, LISTENING ,
_ \ ‘.
. ’ S
The basic afms ol musical llstenlng experlences are (1) to keep the child's
< ' S
ear recept log through experiences he can understand and enjoy, and (2) to help
S him discover the beauty and enjoyment he can expérlence through listening to
music. Because of the love children have for a story, teachers may employ the
. i . . R -
uge dr recordings of “"story music.'" This combination of expressive elements of
music which tell a story as well as the use of the spoken word, provides listening
.experiences which have an immediate reéponsiveness on which the teacher can build,
both musically and verbally. Some ways to use story mlisic include
. ,'l. pantomining the story as the music playé,“w}th an
{ L added narration; ) v
2, creating a rh thmic dramatization of the music, using
costumes, simple scenery, and narration; “.
. N _
3. 1llustrating the story by creating a filmstrip which
! . ) tells the story, and shows in sequence as the story ‘\\ ‘
unfolds in the music.
The attached Bibliography of story music was tiyen from New Approaches to Music
"in the FElementary School, Roebeck—Whé&ler, pages 279-280
N
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HIBLTOGRAPHY ' .

Title Composer Recording
Story Music WITH Spoken Word o
Aladdin (Scheherazade) ' Rimsky~Korsakov CRG 207
Cap, Spike -and Salty Sam (Three Little
Sailors) YPR 3403
Cinderclla Prokofiev CRG 201
Clock that Went Backwards Mozart CRG 5016
Emperor's New Clothes . YPR 1007-8
Golden Goose . CRG 5002
Goldilocks-Frank Luther \ Voc. VL 3659
Hansel and Gretel’ ' Humperdinck _ |
Hiawatha YPR 9005
Jack and the Beanstalk--Frank Luther Voc. VL 3624 .
Johnny Can Sing too, Vols. 1, 2 and 3 Raebeck CM 1014, CM 1026 and
‘ . o : CM 1052
Let's Go the the Rodeo YPR 503
Let's Sing and Act Together _ Raebeck CM 1057
Little Hawk, Indian Boy YPR 435 Q
Little Red Hgn»~Frank Luther " Voc, VL 3659
Midsummer Night's Dream : Mendelssohn CRG 205 o
Peter and the Wolf Pfokofiev ) HRW 110
Pinocchio (Childhood Scenes) Schuman¢ CRG 208
Raggletaggletown Singers--Frank Luther _ Voc. VL 3624
Ride'em Cowboy : CRG 5001 ’
Robin Hood . . YPR 1010-11
.Shoemaker and the Elves—~;§wnk Luther ) Voc, VL 3659
Sleeping Beauty Tchaikovsky CRG 202
Snow White and the Seven Dwarfs-- . !
~* Frank Luther ' Voc. VL3667
Three Bilf& Goats Gruff--Frank Luther Voc., VL 3659
v Train to the Zoo - - ] CRG 1001
Ugly Duckling--Frank Luthér ~ . - Voc. VI, 3624
Walk in the Forest - YPR 80%.
y Wizard of Oz : ' ’ .
| Story Music WITHOUT Spoken Word o -
American in Paris : Gershwin .
Ballet Petit Donaldson . BOL 53 '
Barcarolle (Tales of Hoffman) Of fenbach Follett L500 and RCA
' y . - LES--1002
Berceuse (Firebird Suite) ’ Stravinsky '+ RCA LES--1000 ' /
Billy the Kid . Copland ' f
Can-Can (The Fantastic Toyahop) Rossimi RCA LES--1001
Y s Clowns (Midsummer Night's Dream) Mendelssohn © RCA WE 71
e : Conversations of Beauty and the' Beast . ‘
‘ (Mother Goose Suite) _ Ravel ' RCA LES 1006
Danse Macabre .Saint-Saens ROL 59 and RCA LM 2056
Departure (Winter Holiday) Prokofiev & RCA LES--1001
Desert Water Hole (Death Valley Suite) Grofe ~ RCA LES--1004
Firebird Suite o Stravinsky

»
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"Flight of the Bumblebee
Little White Donkey (Histortes #H2)
March of the Dfarfs (Lyric Suite)

March of the Cnomes (Christmas Tree
Suite) -

March of the Little Lead Soldiers

March—--Trumpet and Drum

Night on Bald Mountain
Nutcragker Suite

Oof a T;ilor and a Bear
Once Upon a Time
Peer Gynt Sultd
Petrouchks
Phaeton
Pizzicato (The Fantastic Toyshop)
Prelude (Act III, Lohedgrin)
Ritual Fire Dance (El. Amor Brujo)
Rodeo
Scheherazade, Op. ‘35
- Season Fantasies
Sorcere®'s Apprentice

Street in a Fromier Town (Billy the

Kid) p
Swan Lake
Three Bears, The
T111 Edlenspiegel's Merry Pranks
Waltz of the Doll (Coppelia)

Filmstrip with RecordingL
Coppelia o
Firebird Suite . i
Hansel and Gretel b
Midsummér Night's Dream
Nutcracker Suite, The '
Peer Gynt Suite '
Peter and the Wolf
Sleeping Beauty

rcerer s Apprentice

szérazade

ake

w111;am Tell

Rimsky-Korsakov
1hert .
Grieg

Rebikoff
Pierne
Bizet
Moussorgsky
Tchaikovsky

MacDowell
Donaldson

Grieg
Stravinsky
Saint—-Saens
Rossini~Respighi
Wagner

Falla-

Copland
Rimsky-Korsakov
Donaldson
Dukas

Copland
Tchaikovsky
Coates
Strauss
Delibes

Delibes
Stravinsky
Humperdinck
Mendelsshon
Tchaikovsky
Grieg )
Prokofiev
Tchaikovsky
Dukas

‘Rimsky—Korsakov'

Tchaikovsky

Rossini
-

BOL.
RCA
BOL

RCA
BOL
BOL

Follet

52, Follet
LES--1001

52 and RCA WE

WE 79

54 and RCA WE 77
53 and RCA WE 77

BOL 58

RCA
BOL
<

BOL

BOL
RCA

BOL
BOL

"RCA

BOL
BOL

Jam
Jam
Jam
Jam

Jam

Jam
Jam
Jam
Jam
Jam
Jam
Jam

WE 78
52

39
53¢
LES--1009

52
59

LES--1009

67
81 HRW 513

Handy
Handy
Handy
Handy
Handy
Handy
Handy
Handy
Handy
Handy
Handy .
Handy

1300, HRW 28
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B1BLIOGRAPHY

Austin, Virginia. Learning Fundamental Concepts of Music: An Activitieqjgypfoach.

Bubuque, lowa: William €. Brown, 1970.

Andrews, Gladys E. Creative Rhythmic Movement for Children, Englewood Cliffs,.

N.J.: Prentice-Hall, 1954.

Cheyette, Irving, and Herbert Cheyette. Teaching Music Creativity in the
Eleméntary School. New Yori: McGraw-Hill, 1969.

Colwell, Richard. The Evaluation of Music Teaching and Learning. Englewood
Cliffs, N.J.: Prentice-Hall, 1970. ' v

IS

Gelineau, Phyllis. Experiences in Music, New Yofk: McGraw-H111, 1970,

Hood, Marguerite. Teaching Rhythm and Using Classroom Instruments. Englewood

4 Cliffs, N.J.: Prentice-Hall, 1970. 5
Luck, James. Creative Music for the Classroom Teacher, New York: Random House,
Alfred A. Knopf, 1971. . N ,
. ) 4 .

Marsh, Mary Val. Explore and Discover Music, New York: Macmillan, 1970

.Mynatt, Constance, and Bernard Kaiman. Folk Dancing for Students and Teachers.
Dubuque, Iowa:. William C, Brown, 1969.

Nordholm, Harriet. Singing in the Elementary Schools. Englewood Cliffs, N.J.:
Prentice-Hall, 1966, P ‘ )

Nye, Robert, and Vernice Nye, Music in the Elementary School: An Approach to
Music Methods and Materials, 3rd ed. Fnglewood Cliffs, N,J.: Prentice-Hall,
1970. : ' :

Pace, Robert. Piano for Glassroom Music. Englewood Cliffs, N.J.,: Prentice-
Hall, 1970. . i _
= €

Raebeck, Lois.' New Approaches to Music in the Elementary School, Dubuque, Iowa:
William C, Brown, 1969,

= —

Stringham, Edwin Jobn. Listening to Music Creatively. Ehgleﬁood Cliffs, N.J,?
Prentice-Hall, 1959, . o -
S 4 _ .
Vernazza, Marcella. Making and Planning Classroom Instruments, Belmont,
Californiac Fearon Publishers; 1969.

Winslow, Robert W. Music Skills for Classroom Teachers, Dubuque, Iowa:
William C. Liown, 1970, - | *‘\




B1BLIOGRAPHY

(Language Arts)

Anderson, Rhea, Lucille Minshall, and Iris Tracy Comfort. '"'How to Teach Better
listening.” 'H;EL@;JﬂﬁT@ﬂtﬂixﬁygﬁfPf!}QPﬁlvﬁﬁitgﬁﬂﬁfﬁflff' Washington,
D. C.: Natlonal Education Assoclation, 1962, S\
Applegate, Mauree. ﬂg}p{n&mﬁh[lgigguﬂzigg. Evanston, I11.: Row, Peterson, 1954,
Arnstein, Flora J. Children Write Poetry: A Creative Approach. New York: N

Dover Publications, 1967.

Bamman, Henry J., Mildred A. Dawson, and Robert J. {tehead. Oral Intefprgtation

of Children's Literature. Dubuque, Iowa: wilYiam C. Brown, 1964.

’

Bellack, Arno A., et al. The Language of the Classroom. New York: Teachers
College ¥ress, 1967. !

Benwérd, Bruce. Siéhsinging Complete, Dubuque, IowalL Willgam C. Brown, 1965.

Berkowitz, Sol, Gabriel Fontrier, and Leo Kraft. A New Apprghch to Sight
Singing. New York: W, W. Nortonm, 1960.

Burnsg, Paul C., and Alberta L, Lowe. The Language Arts in Childhood Education.
Chicago: Rand McNally, 1966,

Byrne, Margarét. The Child Speaks. New York: Harper, 1965.

Calder, Clarence R., Jr., and Eleanor M. Antan, Techniqueg and Activities to
- Stimulate Verbal Learning. New York: Macmillan, 197%&
/‘ 8
Canfield, Robert, ''How Useful Are Lessons for Listening?"ijhe Elementary
School Journal, vol. 62 (December, 1961), pp. 147-~151.

v

Carroll; E. Reed (Ed.) Learning of Language. New York: kﬁpletqn—Century—
i Crofts, 1971. -

Chambers, Dewey W, Children's Literature in the Curriculum;g Chicago: Rand
McNally, 1971. ' . , ¢

Cullinan, Bernice E, Literature for Children: 1ts ﬁiscipﬁihe and Content,
Dubuque, Iowa: William C., Brown, 1971. '

Cullum, Albert. Push Back the Desks, -New York: Citation . Press, 1968,

-

Greene, Harry A., and Walter T..Petty. Developing LanguaggiSkills in the
Elementary Schools, 4th ed. Boston: Allyn and Bacon, 1971,

[N

o .
Nermann, Edward J. Superyising Music in the Elementary School. Englewood
Cliffs, N.J.: Prentife-Hall, 1965. o

Lewis, Richard. .Journeys: Prose by Children of the English Speaking World,
New York: Simon and Schuster, 1969. . '

. Miracles, New Yark: Simon and Scpuster, 1966. (Poems by Children

"~ of the English-speaking World.) : |
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Luck, James. Creative Mustc for the Clansroom Teacher,

AMfred 4. Knopf, 1971.

New York: Random House,

. ny . .
Lundstecen, Sara W, Lanpuage Arts in the Llementary School," Tn Teaching for

Creat fve Imdeavor, W. B, Michael (Ed.)
Pross, 1968,
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' READING TN THE CONTENT ARFA

OF \

| VISUAL ARTS n

-

M . ) . ) ’ ) . *
. / o~
_ Fducation Specialist . : ‘ ' “
N - Division of Instruction
' Alabama State Depsrtment of Education

" _ Y . 1975 .




VISUAL ARTS - READING

[N

John Dewey has said that art 18’ the most effective mode of
communication that exists, and that works of art serve as the only

media of complete and unhindered communicat ion between men. For

S

the student in visual art, the written word may serve as- a base . 2
' ‘ e\,

\ through which creative visual expression may occur. Students may S .

«

be -led to a greater undersiandipg of the written word by giving
visual meaning to- the. symbols such as

- ' .
drawing or palnting to f1lustrate stories, poems, historical

event 8; .
‘posters for school activities; « 7
sculpture to develop concepts of space, form, texture;
crafts as a part of past and present cultures. '

Directdd reading activities in each area of art activity will

& provide students with a broadér base of understénding for his creative

regponse, and should 1nc1ude;:jﬁﬁxencee, magagine articles, biblio-.

graphies, and feacher-prépared maferials. Art-readin activitiesn
2 . _ B

should provide for ~ ‘ T\\' ' o .

‘1. introductory questions related to thﬁknew terminology =
2. silent reading

3. clarification of vocabulary

4. follow-up activities
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‘ READING SKILLS
' Color

Vord Recognition

’

Picture Clues: _
L}

) [
. Show several patterns which.have been painted in primary colors
transitional colors (tri-

(circles), secondary colors (squares), and
angles). On a separate’ sheet, have students identify the colors by
co¥yectly painting each shape, according to clue gilven.

_ GivE students a Iist of QG??Q which may relate to coldr. lThey way
include such words as primary, related, transiti®n, tempera, contracting.

COMPREHFNSTON SKILLS

-

-

Literal meanings:

N .
Students will mix the ﬁrimary colors in order to create secondary
colors. They will do this pouring the three primary colors across paper,
and gllow them €o flow into one another by tilting the paper.

- . IIs
) In making inferences the students may respond to questions such as:
What happens when red and yellow run together? What hapgene when all
the colors run together? How does this "new" color make you fetl?

Inferential:

e
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(_/ ) * .
TEACHING MODNFL

Use of Color _

This art-reading plan is intended for students to be able to
perceive, discussg, and use color forces in their work.

PROCEDURE: >
1? 1
A. Teacher Preparation- '
The following materials will be needed:
' watercolor paper or
. . drawing paper ow
brown kraft paper
tempera paints .
shallow containers for paint
small round brushes
coffee «cans (for water)
paper towels
newspapers (to work on and as a place for wet paintings) |

B. Introductory Questions: ) :
¥ Have each student participate in a color experiment by wetting
, the paper, ppuring paint in the 3 primary colors across the paper,
! ~ ,and by tilting the paper in many directions to allow the colors to
_ Cfflow into one another. )
4
Ask: What happens when blue and yellow run together? ‘What
happens -when red and yellow run together? What happens when red
and blue run together? Can you mix your own colors by tilting /
‘the paper? What happens 1if all the colors run together?

C. Preparation for Silent Reading:
"Some still experience color as local color—-that is, the color
of sgmpecific object. Others, particularly thos who are emotion-
ally oriented, choose.colors accotding to the emption they attribute
to them. Color can free itself from form and acquire ite own value,
and with 1t, a power over our feelings; tt influences our moods and

f1lls our minds with colar images and color associations.”
(Gottfried Tritten, Teaching Color and Form, Van Nostrand Reinhold .
Co., New York, p. 95} ; ) ‘

*7 D. Class Discusson Based on Reading: \

A class discussion of thg statement on color should follow silent
reading in order to reinforce the purpose for reading. The discuasion °
¥r\‘should solve problems of comprehension and vocabulary. The teacher
. may place oh the board a list of words which suggest several emotions:
love, hate, anger, sad, happy, joy, etc. o -

¥ -

v




Evaluatton:

Referring to the list of words on the board, as well as addipg
to the Tist, allow students to express how the painting makes
them feel. Why do you feel this way? Compare ? or more of the
paintinga for dif{erences and similaricies. Did someone see n
"plcture'" in thelr colors? DNescrihe {t. What other words can
you add to the llst that express your feelings about the colors you
used?_ | : ‘

.”’

Follo&Lup: . ‘

Repeat the lesson, starting with the mood or feeling which you
wish to express. Use the entire list of words on the board. Use
only the colorg which you feel will express this.

Repeat the lesson again, but use only related coloFB: contrasting
colors.

Compare your own paintings with those 5f famous artisés. How did,
they use colog\to express a mood? - .,

Informdl evaluation of art work will assist them to a higher level
of achfevemmnt in their visua}/éxpreasion, ag well as to strengthen
skills in comprehension and word perception.

>

The Teachfhg Model was adapted from
Right to Read Manual, Teaching Read

in Content Areas, 1973, Baltimore lic
Schools. T
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